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In an age when there are both the mest confident assurance about
knowledge and also the most profoun& diffidence, what are the consequences
for liberal education? If we are content with the way knowledge now Stands
-theﬁ there ié no substantial worry. Tﬁe educater's task is simply to
analyze the means whereby that knowledze was gained into what afe,called '
"liberal arts" and teach them. But {f what we consider knowledgé does not
satisfy us, then the froblem 18 substantial and we must ask afresh what
the liberal arts are. Dissatisfied with the srate of knowledge but lack-
Ing {ts replacement and the liberal arts whereby ita replacement ig gaiﬁed,
we cannot really have liberal educétibn. In that case the best we could
do would be tﬁ call the search after the liberal arts itself liberal

education. This may in fact be the best we can do.

Quite simply, liberalAéducation is education that embodies and
communicates the liberal arts, and they in turn are thoge disciplines of
thought, imagination, seeing, hearing, acting, etc., whatever they in
fact a?e, that lead to the truth about the perennial concerns of the
human spirit.

Though broad and in the most cructal respect uninformative, this
definition does have certaiﬁ presuppositions which should be clearly
stated, It.presupposes, for example, that there are perennial concerns
of the human spirit. These are such matters as the definition of man,

his proper relationships to his fellow men, to nature and to God. I know



2f no é;vilization'that has not in sore way addreséed itself to these
concerng; 'To be human, at a minimum, seems tc require that in one way
or anoiher *hese things be matters of concsarn as they apparently are not
for the rest of creation, Even to hold th’t the ideal of human existence
is to become.as unconcerned as everything ¢lse is itself clearly a mani-
festation of this concern. l

Knéw]edge about such matters ia:neithe: practiéal, in the usual
sense of‘that word, nor knowledge fér its own sake. it isn't practical
in that it doesn't teach one how to make more meney, bu;ldia house, cure
the sick Qr alleviate poverty. It isn't knowledge for itg own sake bécause
'these are matters of deepest personal concern that directly determine the
character and quality of day to day life ard would hopefully tell oné
what to do with the money one hés or what & good society would be. We.
want this knowledge for the éimple and selfish reason that we would like
to know how to live truly well. ﬁeithet purely intellectual nor ﬁurely
practical, tsis knowledge can be called spiritual, though the current
disrepute of this word should not cause misunderstandiﬁgs. Enlightenment,
whether secular or religious, is what is meant. If this is too much to

ask for, so Is it too little to ignore it.

Secomily, the definition presupposes that it makes sense to.talk
about truth and falsity in regard to the answeré that ﬁight be given to
tﬁese concerns. At bottom this means that it is poésible to say that_
aome are better than qthers without this atatement being merely an
expression of one or. another liﬁited perspective. It is aésumed that

such statements can make some claim to validity that is rooted in the



way lhing§ are, - an as#umptinn that canuct te proved but is simply pre-
supposed by the fact of the original concern. If youcan't say anything
true about tnese matters theﬁ there is no paint to being concerned and
they might just‘as well be forgotten. .
Finally, it is presupposed that t?utﬁ in these‘matters, insofar as

1t is avaikhle at all,_is available through discipllnes~of'ong sort or
another. A Clscipliné ls something that hag to be learned. It is not
natural in tFe sense that it does not come withaut artfal effort. An arc,
Liberal or otherwise, is a pfodﬁctlgn ai the human sptr[t and will therejore
always haVéisomething of a ”contfivéncé" about {t. It is therefore élwa)s
aénurlatod with man and civilization, Evea 1f one shbuld_ducido that
civilization is precisely the thing thaé leads'away from truth, it would
require a skillful effort, i.e., a discjpllnﬂ, to know this and to know
how to divest oneself of the "rubbish" of civilization. Or eveﬁ if
experience, mundane or transcendental, is the key to spiritual enlighfn
enment ﬁlscipline will be needed to prepare fof the experience or to
understand it once it has happened. This may be a sad fact, but {1t seems

nevertheless true. If it ig not, then there 1s no reason for schools of

liberal educaticn.

A liberal art fis primarily a means not an end. It is more a habit
or mode of thinking, imagining, or hearing than what is thought, heard or

imagined. 'Thie reflects the fart that livberal educat lon does not teach us
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all there i to know about the human spir.t hut is essentially a propaideutic.
It teaches us low to think, imagine, etc., and tries to inclucate the dig-~
Hciﬁlines of thinking and imagining that lead to truth and root out those

that lead away.

For this reason the 1iberal arts are quite fﬁndamﬂntal_and.very
controversial. Methods and means stard at~thé ﬁdgical foundation of éll
human understanding, éo that quite literally everything is at stake when we
get around to talking about what the liheral arﬁs are. It 1s easy to see
the depth of the problem in a cultural context. Foft primitive man ritual-
istic action is a liberal art for it was a discipline whereby he came to
know the religious and cosmologicai traths that determioal his life. In
Indfa the various disciplines (yogas) outlinad in Hindu religious-philo~
sophical thinling were the liberal arts. For Plato the essential liberal
art was léarning to see the real as an embod iment of the ideal, and this
involved such things as literature and mathematics. In the Middle Ages
there were seven liberal arts which consisted of the disciplines of common
speech (grammar, logic, and rhetoric) and those of number (arithmetic,
geometry, astronomy and music). In the West generally, as our conception
of rationality changed so did our conception of the liberal arts,

In philosophical terms the questions posed by the definition of
the liberal arts are epistemological and methodological in character and
hence are the wost far-ranging and all pervasive questions we can asgk.

On the other hand, we cannot tackle thé question of how we know apart from
a determination of what we know, so that @he dlscugsion nf the liberal arts

i
leads directly to an evaluation of the cortemporary state of knowledge.

.



50 also do the concerns of the humahlspirit lead to the.broad
gpectrum of the.totality of knowledge. Because they are 30 fundamen:a1,
none of the zoncerns of spirit are answqred apart from the others or
apartbfrbm the current state of the rest of khowledge, What goes on in
psychology departments determines to a large measure what we think man {is,
and what gces on there is very much -influenced %y what goes on in depart-
ments of biology, chémistry and physics, Questioﬁs about God are not
answered_apart from a conception of nature, and we ca;nbt talk about
politics and mdtals without some conception of what man is. Answers to
thege qﬁestions must bé.rooted in an overall pict&;e of the way things
a;e, and it is what we call knowledge that ging‘us these pictures.

Thes¢ three elements, the conception of the huwan spirit, the
disciplines of knowledge, and the généré] state of knowledge are‘interﬂ—
ally bound up with each ather in an organic, mutually dependent manner.
Changes in the state of knoﬁledge effect corresdponding changes 1ﬁ the way
the disciplines are conceived that lead to knowledge and entail changes in
the answers to the questions of the human snifit, and vice-versa. This
does not hold for all changes of course. Not every bit of regearch
alters our fundamental outlook. The mutual relations between the disciplines,
the state gf knowledge, and.tha tonception of the human spirit are much
longer and slow moving than this. It ig only major or revolutionary changes
fn one or the other that signiticantly alter the rest. The periods between
the revolutioas correspond to historical and <ultural epochs wherein great
numbers of people share common answers to the questions of the human splrit‘

and agree generally on a conception of knowledge and the disciplines that
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lead to 1¢. 1t ig always possible for an individua) with an encyclo-
pedic mind tc construct a world of his own, aﬁd‘this one may be better
than any that have come to be embodied in cultures, but the conceptibns
of maﬂ, the disciplines of knowing,'and knovledge itself around whichl
large numbers ci people can gather will élways correspond.to a geﬁeral
cultural milljey Questionsg about liberal education will then always be

bound up with the state of culture generally.

R e

blscusshﬂsof liberal edﬁcation often begin by asking what the
liberal arts ére for our age. The question'imblies that the solution
to the problems of liberal education lies in an analysis of the state of
knowiedge as it ig right now, the explication of the disciplines of thought
that lead to this knowledge, and the emtodiment of those disciplines in a
program direc:ed towards the questions ¢f human spirituality. A school
construcﬁed on such.a basis could not be';alled a bad school, or at least
it would probably not have the usual fauits of our schools. But whether or
not it would answer the current srisis in tha schools 15 unclear, It is a
fundamentally historicist approach to the‘queétions of liberal educafion.
The stare of knowledge and current concept -ons of human gpirituality are
and the latest

not questioned, They are accepted because t~ey are "ourg"

thing we have‘to offer, and, of course, rthe implication 1is that they are

therefore the best.
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use their classrooms to preaéh their gospels, reenforcing thereby the
student'§ feellngs. They.are likely to be popular ﬁeachers and uﬁhappy
‘men, feéling they must contihually.fight-their profeésioné ifbthey are
to'accomplish what seems to them significant.

Though it cannot be prdVed, this is a ﬁlausible picture} 1t is
basically the asituation at most colleges rigﬁt now, and what is indicated'
_1a that the answer to_the.problema of liberal gdunation does not lie in

this sort of updating or sophistication of the usual colidge curricuium,

“The two are basically .the same; Bo that insofar as the question of alienaf

tion goes deeper than mere "updatiﬁgs“ of the.cﬁrriéulum the idea of a
contemporary version of the liberai arts does not meet it at all. In fact,
it aggravates the situation, for the root cause of the current aliena-
tion is precisely the state of knowledge embodied in the updated curric-
uluﬁ with its consequent picture‘of man. It {s the uﬁdgted liberal arts
themselves that are at 1ssue; They are what are being judged and found
inadequaté by students and_faculty alike on our campuses everywhere. They
are the problem, rot the solution.

- The digciplines and methods that lead to knowledge aﬁd dnderstand~
ing, thatlis, the liberal arts, that knowledge itself, and a conqeption
‘of man or human spirituality'teﬁd all to come togethey in a more or less
coherent world-view that usually émbodies_a culture. But it will come #s
no surprise to dJdeclare that our culture is in fact on trial. Our conception
of knowledge ﬁas led us to a -plcture of theihuman épirit”that everywhére
within our culture people,are deéiariné,they.refuse to @iva with; wiil

not accept, and are fleeing in any and every way they can. Our art,



;lture. Finally, in philosophy he would be introdhced_tq the techniques‘v
;of linguiétic analysis,énd wduld”Be taught'tﬁe powérs éhd liﬁitatidné of
ffeason as found therein. In addition to ali this, he will of course get
;some ttaining for a particular profession4 | | |

Our- graduate would be a thoroughly modern‘man, and insofar as the-
-8chool has been able to influence him he will be happily acclimatized to
:bur conremporaxy culture. He will be a prauticioner of lts 1ibera1 arts
and a beliévvr 1n-its conception of man. Happily he w111 1eave the field
cf commencement eicher to join his fellow citizens in productive labor or.
‘to go on to graduate school eagar to become a collgague 1n‘tha invincible
advance of knowledge. |

| Excepi‘pérhapé for students of the séianceﬁ we kuow that thisu;oay,f

lﬁictqre ie:pure fiction. The others are 1ikely'tdvbecamé indiffereﬁt to
‘lfheir studieé; They are likely to condemn them as 1rre1evant not juac to
.pressing sqcial needs but to themselves personally. They are 1ike1y‘to
.feel alienated as if strangers living in a Eoreign culture not quite to
their” taste, and nc amount of intensified student—faeulty relationships or
other such gilmwicks will cure this. Some of them will seek anawers to the
Questions that mean the most to them outside the school, either through '
drugs, {nfatuations Qith exotic religions, radical political activism; or
| group therapy of one kind or another. Those not so radically*inclined will
leave the schiol feeling lndlfferent, uncomfoftablé, and rather lost.

Nor will the faculty fall in line quiﬁe so happily. Most will
éccept the school's basic ideas, but here and there will Be found ﬁhns; |

faculty members who share the students alienation and in one way or- another



Lt-would not be difficult to outline soch a pregram. With some

differences this has in fact been done by Dan1el Bell in The Reformi_a

.of General quaarion and will soon be embodied in reality if the ptogram

._.....__.......__....._

The essence of the idea is to concentrate on teaching thé'moét”current
‘technlques and methods of discovery in the various ftelds rather than
on the mags of theory and information based cn that -ésedtah This is déne
tor the rezson that the theory and 1nturmat10n of the Eields are rapidly
outdated, tut rbe basic methods persist. But these-methods in fact are
the liberal arts ot contempofary culture. They are the disciplines of
mind by which we think ‘the truth is known. Pur 1n a context wherein the
basic questions of human concern are discussed this program 1is quite.
properly called a contemporary version of the liberal arts, 7

After four years in such a school the ﬁtudent possesses at least
some knowledge ot the basic ways in which knowledge or uudérstandiﬁg is -
gained in all Lhé fields of human endeavor. Ot physics and the "hard"
sciences he weuld at least know about ‘urrent CUndeptionS of.hypothesis
and zonfirmirion, predi:tion and explanarion, and the other fundamental
‘methodqlcginal toncepts of the sciences rhat determiﬁérour kulture's
1undamentél outicok tewards nature. Similarly in the social sciences the
latest methods and assumptions employed by those attempting to turn the
study 21 man iare something as "solid" as the hard sciences would be pre-
sented as the prinaiples-rn be learned  In the afts and literatire the
student weuld be taught to appreiiate the fwisflnéa anﬁ turnings of mpdern

-art and would appropriate the picture of man tound in contemporary litera-



literature and some of our philosophy, as a result of the state of know- .
ledge in the other disciplines, have come to see¢ .man as a lonely Creature,
,alienated from God, nature, fellow man, and self, struggling desperately

to make something out of nothing in order to find solace, Thig theme hae‘
in fecc become'platitudinous 8o pervasive 1is its influence. -Yet; ia all
the acrivities of the student radicals, drop-outs, and rebels of one sort
- or another, we find the attempt to escape precisely this picture. In
politics we find the intense yearning for community andvlt_ie now being
realized that this entails the abolition of the 1iberel's plurality of
atomic individuals, This is a rejection of the isolation (autoncmy)-of the
individual, the liberal ideal; which was in turn based on the supposed in-
ability of the human mind to reach valid conclusions in matters of morals,
politics and ansthetics, a state of mind clearly influenced by the rise

of acience and its conception of knowledge. In the fashionable encounter
group we find another attempt to overcome the alienation of man from man,
In drugs there lies an entire conception of reality and hence a new way

of looking at nature and the physical world while the interest in oriental

religions i1s self-explanatory.

All of these items, and many.more less dramatic‘Ones, must be seen
as reactions to and fejections of contemporary culture, its conception of
knowledge, the disciplines that lead to knowledge and its answers to the
questions of human spirituality, This 18 not to say they are valid re-
actions.or even well-understood, but the depth of the:problem to which they

point must be realized. 1t is the entire world view of contemporary culture,
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from physics tec philosophy to painting ‘that is at issue, though this is

not always quite realized even by the rebels.

Our culture is, if anything, scientific,-and the crowning glofy of
our science is phyaical sclence. Physics is quite simply the study of
nature in its most fundamental agpects and it is as old ag man's desire to
cémprehend himsnlf for the fact that men exist in-and as a part of nature
(the world) makes an understanding of nature essential to an understanding
of man. The way man thinks of himself will thus affect the way he thinks
of nature and conversely tis conception of hature will affect hiaicdnceptioﬁ
of ‘himself. In the pre-modern era, this connection was more apparent and
‘more immediately félﬁ, as can be easilyyseen in a study of mythology or
Greek and Indian science. But the revolution in thinking which made
| modern physics possible and determined the course of the entiré modern age
consisted precisely in the attemnt to divorce nature from the realm of .
spiritual concern. Descartes' res extensa and res cogitans express
the new way of looking at the world as succintly and clearly as poSsible.
Mind, gpirit, and ﬁhought‘are one thing, nature another, the point of con-
tact between theﬁ'obscure and barely intelligible. Thare are the wofld as
it 18 in itself and the world as it 18 lived in by meh.  The quesﬁﬂfﬁr éer-
tainty leads to the conception of the former:as mere extension, something
. to which only the category of quantity applieé, the ogher.categories of
human thought velue, purpose, and "meaning," choming mere "anthropomor—

hisms." The philosophical groundwork for mathematical physics and em-
pht
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pirical methodology is laid, at the cost of the exile of man from his
world. The world 1is no longer explicable to the cdncerns of spirit.

Given this change in man's thinking about nature, the steps
through Newton's discoveries to the new physics of our own time are minor.
Nor has the new physics, as is sometimes intimated, altered‘this‘funda;
mental perspective. If anything, it has deepened the gulf between things
spiritual and things natural. rrue, the universe is no longer conceived
as méchanistically as it wag, but in the process physics became a sort of
sublime metorology wherein fruitfulness of predictions becomes the supreme
test of truth, allowing the most bizarre and unintelligible statements,
especially (n mathematics, to receive empirical "confirmation." All of
this serves only to divorce nature still furthér from primary human
conaciousness end concern.

Pursxing this courge of action, physics has won for itself a
general estoem unparalleled in the history of man' .8 attempts to know,
aided to no small measure by the technology attvndant upon itg theoriz-
ing. 1t is hard to bear in mind that contemporary physics 1s but one
attemnt to understand nature, but one version of a science of nature. Ag
the word "science," nhich originally meant simply "knowledge, nas come to
mean those particular methods and types of theories founn in contemporary
science, so has "physics" (as we currently conceive it) become synonomous:
with the astudy of nature generally. The possibility of alternative con-
ceptions of nature that can lay claim to "objectivity" seems so remote

that one 1s embarrassed even to consider them. But of still more consequence

than the particular theories of physics has been the adOptiOnlof its methods
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J_and‘epistemology in one way or another by virtually every field of inquiry
| Descsrtes' original vision called for the reductton of biologicaL |
| phenomena to physical phenomena and recent develapments in our own . time
. seem to indicate that biology will COncentrate its energiea in this direc-
“tion. Biology will apparently become a branch of chemistry, with~chemistryl
‘a branch of physics, | l |
The social sciences are young, so we are told,.and hence cannot
:'be expected 38 yet to have the sophistication of the "hard" sclences, Bnt
fﬁin the same . breath we are assured that they will eventually triumph How?
:-By emulating aa closely as possible the methods of physics. If social |
h phenomena are not as predictable as physical we éhall use statistics and have
-our mathematics anyway. The opinion pell plovides ‘a way of dealing with
concepta too subtle to be treated directly by scilentific methods, and we
Lshall certainly keep the social sciences as value free and properly em—
pirical as pnssible Questions of the proper purposes and means of society
are not to ba dealt with, or if they tust be, then relegate them to freshman
courses in "theory" or philosophy.
Psychology may be in the most cheotic state ef all the sciences
~with myriads of competing methods and basic oufloqks. But here, too, one
sugpects that the model of physics will eventually‘prove victorious. As a
resulr, pyschic phenomena will be reduced to complex concatinations of
behavior patterns or biochemical phenomena, and, no doubt, a technology
of the human soul will be produced,
Nor ie the effect of the success of physics limited to the sciences ‘

' Much is made of "the two cultures" and we are led to ~suppose that the -



aclences and the humanjtles have two vadically different ways of viewing
_ the world Yet, it seems that the hzmanlties have really defined them-
selves in terms promulgated by the scientists and are essentlally re-

vactions tc science rather than ent1ttes

There is the pervasive opinion that the humanities are concerned
more-witﬁ emotions,. feelings, intuitions, etc., rather than the cold
rationality of the sciences. This abyssmal distinctlon is, of course,
merely another aspect of the Cartesian duallsm which wasg 1nstitured, we
recall, fot the sake of sclence, not teeling. Feeling and 80 on were the
bones Descartes threw ro everytﬁing.be was not willing to cail knowledge,
and in our time the arts and humanitiesrhaVé eageriy grabbed for them.
This.represents nothing but a capitulation of the truly knowable to sclence
based on the misidentification of rationality and scientific method, a
emisideﬁtificat[oﬁ promulgated by scienéeis philosophical apologists.

By &nd latge, literature and the arté-have-accepted'the basic view
of rhe world prom:lgared by the sciences and inStead'of offering us alter-
native worlds have been content merely to depict the impact of the scientific
world view on the human.soul, a theme which, as was said, has now becOme'
Elatitudtneusa Or art has itself become # kind of teehnology, reveling in
bare tLLhnique torgetting that art is intezraily related to man's spiritual
needs. Here and there it must be said the atts have made some attempt.
to otfer vexy modes of understanding, tut accepring science's opinion of
their proper methods thie has been dore thfcugh the celebration of subject~
ivity, neurssis, hallucination or the "creative procesg." By and large, eur

art is an a‘t of despair over a lost spiritual vision, struggling occagionally



_for a way out but being defeated by its very conception of ‘how to begin.

Philosophy, the once plsce at, least where one might find. altera-
natives, reflects the general situation witl dismaying precision. Meta—
‘physics or the construction of speculative visions of man and the world has
all but disappeared, practiced here and there only by a few older men who
are regarded by the profession as charming antiques at best or hideous g
anachronisms at worst. Of the two dominant schools in the West today, :

; -

y analytic philosophy pays homage to science by reducing itself to a branch
;rof mathematics 1inguistics, or 1exicography, while existentialism joins
’_art in disparaging the intellect preferring the ekotic, the spontaneous
Edor the~mute. Religion where it gtill exists in the universities, instead
j'of.offering alternative underétandings,'seems«to be’ all too anxious to
zlsecularlze itself in the name of progress.. | |

Only in the areas of history and comparative culture is there to be -
.found‘a serious ¢onsideration of alternative vLsions, and even there it ia
infrequent and ineffective In the history of ideas generally and in the
historical scholarship of the various disciplines (literature art, reli-
_ gion, philosophy, and science) are found, occasionally, men imaginatively
attempting to understand alternative conceptions of ‘man and the world and
lpossibly eveén to defend them. But this scholarahip is too often merely .
historicsl snd lacks the freshness and directness of original thinking
It tends too much towards historical sentimentality, ‘and is too .often

carried on without an adequate understanding oi the contemporary WOrld
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“In general then the universities present a‘picture of the world
determined essentially by the physical scienceg and their methods._ In
all of the sciences men. are eagerly working to apply those methods to
their own uubject matters, 80 that the projected point of ideal achievement
would be the unification of all phenomena under the banner of tha physical
sciences, I3 complete system totally indifferent to. the concerns - of the

‘human spirit yet determining our conception of Spirit.' Philosophy and -
the arta of fer no way out but only re-ord this trend with ever increaalng :
precision, or, whén they do offer an alternatlve do ‘80 at the price of
public truth,'celebrating the private and pergonal. Between the cold
irrelevancy of the sciences and the hot irrelevancy of art the concerns of

; spirit are forgotten either its questions declared meaningless and "sdd,"
ot its ‘questions declared hedlthy but their answers uhavailable. The price
for all this is what we have come to call alienation, both personal and

political and alsa metaphysical.

.; The liheral arts, and indoed our cnlture generally, are in difficult
straits, andrthe cause of the problem is precisely our concoption of the
liberal arts and the world view they lead to. But to retognizg'the proolem
is not to hiave a solution, and this is the‘predicamnnt most peoplé sharing
these views find themselves in. Tho sheer enormity and depth of the problém
ie itself debilitating, but even without that it would remain true that by

and large we have little or no idea of where or how to begin'sqlving it.
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In education this hes the condequernce ;hat wa are celled upon to say what
the liBeral arte are for a culture ¢r world view thae does neﬁ yet exist,
‘To golve the educatiomal dilemma we would have to sayAwhat the &iseipliqee
are that lead to truth before knowing the truths to which.theyeafe sUpposedﬂ
to lead, an impossible task; Ie 1ogic the key disecipline, aﬁd if so which
of the myriads of logics shall we choose eech with'its own‘metaphysical
and epistemoLogicai presuppoéitions? Or is it poetic imagination that needs
to be emphasized? Should we introduce meditation as a new (for the West)
liberal art, or perhaps the Zen art of flower arraqgement.which is supposed
to be. a disciplitie that leads to-eﬁlightenmentf Aré¢ math and science with
their host of disciplines simply the enemy,to befflﬂla-cbequered;_er can
 they be "humanized" and become a paft‘of a_ticher un&erstanding of the
world? Obviously, one does not answer such questions. without having a good
idea of where the choice will lead ,and so we do not know how to. answer them,
From this point of view liberal education does not seem posaible, |
On the other hand, heither can the schools do-nothing, for the
students, who are much more aware of this problem tben tﬁe fabulty, will
not let them. Lost in the minutae of professionalism, faculty membere |
tend to forget the original impuises that led them to become professional.‘
truth~seekers, or, Lf they do remembef, are rduetanf to_talk about tﬁese
things professionally; Semetiﬁes fhey simply adopt the_attitude that the
QUestinns of human spirituality might just as well ge unasked This is
just another symptom of the condition of knowledge in our culture, and recn-
forces in the student the feeling that the universities are irrelevant e |

Meanwhile, the students go where they can find something that meets. their
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needs, to local gurus, soapbox politicwms or itiperant héalers of hur; souls.,
- Thelr neea will be met, ome way or aﬂdther,‘intelliéentiy-or hﬁintélligently,
6alm1y or anérilj. .It:would be,féx better if,thg‘éqhools.themSelves mét
the challenge,aﬁd_undertodk‘the painful job'df self-criticism at‘tﬁe'mqst-’v
fﬁndémental level, | | o

But it is m mean task to défine a curriculum that embodies tﬁe
disciplinen that lead to truth when one aoes not know the truths to-Which‘
the discipiines are ,suppoqed'to lead. How can a scﬁpol take asviq subject
.matter knowladge which does not yet exist?v Theré might be many ways Qf
regponding fo this paradox, but one thing seems clear =<~ auch a schpol
would have to fundamentélly'alter‘the usual 5:uden£ teacher-felationhhiﬁ.
The teécher could not be 5iﬁp1y the.one whq‘kn0ws and the studént the one
who receives,‘ The teacher ﬁere_WOuld quite literglly not know, but woul& be,
presumably, one seeking tﬁe kind of‘discipliné and knowledge we have beén
talking about. Consequently, thevstﬁdent must joih thé'teacher in this re-"
search eitber as critié or co-worker, but at any réte coﬁld not remain a
‘recepfaclé for the other's knowledge. 1In othetr wordé, itiseems that a
school attempting to meet this chalienge wotild have to be not an institution
wherein kncwledge is passed on but one wherein it 1s sought -- a research
institute,.if that phpase has not too Cartesian an OQértone}"Both students
and faculty would have to view-themselﬁes ﬁs‘essentially involved findﬁﬂg
knowledge rather than transmitfiﬁg or receiving it. They would be, in
effect, junior and senior researchers. Thié; of céurse, does not mean_the
distinction entirely breaks.down. iThere wquld'still be no substitute for

the faculty member's experience, even if often it ig-more hindrance.thaﬁ‘
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‘help, and ‘this entails coneiderable difference in role. But essentially
the relationship would have to be altered in a way that is potentially
_quite exciting
But glven this, what 6ne still needs is d proéram of some sort which

h‘would embody and give substance to the idea of seeking a new and better
conceptioh of man and the worldf - The problem of‘course is that discovery
‘cannot bE'progremmeﬁ,and ydwlcenft have a‘class on a book that hasn't been
w;itten;  It would ugually be an individual elone,who would ehdertake a
task such as this, and it is indeed difficult te imagine an entire community
undertaking such a project together. Yet; if the mater werevleft entireiy
to’ individuals all one would have to call a college is a collection of
exotic courges. - |

| ‘The eituation is not entirely dark, however. As mentiOned‘before;ih
the areas ot thevhistdry of ideds and cross cultwral studies is found some;
 thing like the sort of thinkihg that is desifed. Thete we find men dis-
coveriné, ekplicating, and sometimes even evaluating alternative worids
of every kind, from those of primitive mythology to Oriental religions and
Greek rationalism. If this activity could be made not simply historical
hut problematic and could be put in a context wherein it eetveQ‘as.the
propaideutic to a non-historical meeting of'the ccntemporaty problems
it might serve well as the basis for this sort of program. It would have
the tremendous virtues of,making plausible the possibility Qf‘eeeking alter— .
native worlds by bringing us face to face with such worlds as they‘wcte |

actually iived by men, ahd it would further serve to loosen up the con-
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strained way of thinking to which students and faculty, whether rebels
or conservatives, have grown accustomed.

There are‘many ways to structure the program. A course inphysics
might be a year and a half to two years long and might study in detail the
ways of looking,at material things in five or so radically differeqt cul-
tures. Similarly, there could be courses in drams, theolopy, art, or

‘mathemaiics that ope;ated on thé sdme priﬁciple; and théég could 411 be so
planned as to fit together info an over-arching unity. Or instead 0f.¢h§pp—
ing cultures up into fields (which division itself would entail a certain
way of looking at things), they could be studied as wholes wiﬁh say a
semester or so -Jevoted to exploring every aspect of one culture in a con-
cehtratedleffor: to see how they all hang together in a central conception
of man. A sequence of such '"courses," each taking a different culture,
might. constitut&_the baslc program. (Each of these possibilities has
virtues and defects, the former ensuring - that the subject be handled
problematically and in'detail, the latter guaranteeing that the particular
areas of gtudy would not be misconcéived by studyipg them out of context.)
Language study could not only be easily worked inte such a program but
would be'q prime necessity, for the grammar and semantics of truly foreign
languages oiten nxpress ideas essential to the culture that are translated
into a modern lalguage at the price of much misunderstahding; One would
not study four or fivé languages, but just to learn one fairly well’sig—
nifi;antiy Improves one's abiiity to sympathize with the basic ideas. of

foreign cultures and gives insights into the inherent presuppositions of

one's own language.
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The tnird world also offers a fruitful ground for the generation
of the needed kind of thinking. There' one can see the clash 6f the modern
world witb ajternative conceptions of man still alive and kicking, whereas
in the West the question has been 'settled” and it requires an_historicel
effort to recapture the liveliness of the controntation,  In fact, much.of
the cross cultural study indicated ahove could go undet the banner of

third world culture

'y

The details of this could be worked out vwithout mueh difficulty,

bur it would geem that ro accomplish its ends the study of older or foreign
world views would have to be combined with a responsible, and hence somem_'
?\what detailed study of the contemporary state of knowledge ‘as a series of
mutually 1nfluencing areas of study. The sciences would have to be given

a prominent role in recognition of their central 1unrtion in modern Culture.
- This seems netessery ag the only guarantee against the diletantism that is |
.too often fourd in thie sort of thinkinga This posee a greater problem of
1ntegration tut it does not appear insurmountable.

By far the most difficult aspect of the pregram would be the area of
non-histcrical confrontations with the problems themselves, This area cannqt
be readily programmed ahd the way it was handled would depend almost encifely
on the charactar of the faculty. Aside frbﬁ expreséing the hope that they
would be responsibly Lmaginatlve there ig little to do but allow them to do
a8 they w1ll with-a minimum of interterence. They would offer courses in
areas that thev are thinklng about and students 1nrerestnd in that area
would study with them. They might also glve lectures to the whole community

on these matters, and this would serve the purposes of cross~fertilization,
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sincé by thé nature of the basic.}dea everyonEIWdﬁld be intér¢5t§d in
 everyone else's thinking. .Studeﬁﬁs also might’givg such iectuieé and‘a
:seniorbproject along ;heSe.lines might be required.

‘ﬁere then is a. sketch, a mere outline; of what one prggram might be
_1ike'which wés a response to the interpretation of tHe educational'crisis
preéented here. There are no doubt others which may be better or wofse.
But the important thing.here'is”not the victues or fauwlts of this particular
gsketch of a program. This has not been a rationale for a program, but an |
aﬁtgmpt‘to explicate the depth of the educational dilemma with a poasible
éolution attached for pufposes of clarification. One céuld make a s#hai__
out of this sketch, of‘cqurse, but that ié not. the primary péint; 1f we
céuld only realize tﬁe true éeriOUBness’of the fefment in education and its
Cémﬁéntary on our cﬁlture, then we could begin to make proéress in the

area of educational experiﬁentqtion; Gimmicks or safe rehashes of‘tﬂe same

stuff are no answer when the question is knowledge itself.
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