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In an age when there are both the most cenfident assurance about
knowledge and also tha most profound diffidence, what are the consequences
vfor liberal education? If we are content with the way knowledge now stands
theﬁ there ié no substantial worry. Tﬁe educatcr's task is simply to
adalyzg the means whereby that knowledge was gained into what are called
"liberal arts" and teach‘them. But if what we consider knowledge does not
sétisfy‘us, thenlthe troblem is substantial and we must ask afresh what
the liberal arts are. Dissatisfied with the state of knowledge but lack-
ing its replacement'and the liberal arts whefeby its replacement is gaiﬁed,
we cannot really have liberal education. In that case the best we could
do would be to call the search after the liberal arts itself libéral

education. This may in fact be the best we can do.

Quite simply, liberalAéducation is education that embodies and
communicates the liberal arts, and they in turn are those disciplines of
thought, imagiaation, seeing, hearing, acting, etc., whatever they in
fact afe, that lead to the truth‘about the perennial concerns of the
human épirit.

Though broad and in the moét crucial respect uninfbrmative, this
definition does have certaih presuppositions which should be clearly
stated. It_presupposes, for example, that there are perennial concerns
of the human spirit. These are such matters as the definition of man,

his proper relationships to his fellow 'men, to nature and to God. I know



of no civilization that has not In sore way addreséed itself to these
concernéﬁ To be human, at a minimum, seemy to'requife that in one way

or anolher hese things be matters of concsarn as they apparently are not
for the rest of creation, Even to hold th’t the 1deal of human existence
is to become as unconéerned as everyfhing alse is itself clearly a mani-
festation of this concern. .

Knéwledge about such matters is.neithet practiéal, in the usual
sense of‘;ﬁat word, nor knowledge fér its own sake. Tt isn't practical
in that it doesn't teach one how to make more meney , buildia house, cure
the sick &r alleviate pOVerty It isn't knowledge for its own sake because
>these are matters of deepest persona] concern that directly determine the
character and quality of day to day life and would hopefully tell one
what to do with the money one has or what =2 good society would be.i We
Qant this knowledge for the éimple and-seifish reason that we Wauld like
to krow how to live truly well. ﬁeithet purely intellectual nor purely
practical, téis knowledge can‘be called spiritual, though the current
disrepute of this word should not cause misunderstandings. Enlightenment,
whether secular or religious, is what is meant. vathis‘is too much to

ask for, so ls it too little to ignore it.

Secondly, the definition presupposes that it makes sense to.talk
about truth and falsity in regard to the angweré that might be giveh to
tﬁese concerns. At bottom this meansvthat‘it is possible to say that
gome are betf.er than chers without this atstement being merely an
expression of one or another liﬁited perspective‘~ It 1is aésumed that

such statements can make some claim to validity that is rooted in the



way lhing§ ére, anvaséumption that canuct be proved but fg siﬁply pre-
supposed- by the fact of the original cuncarn, If youcan't say anything
true about these matters then there is no puint to being concerned and
they might just as_well be forgotten. .

Finally, it is presupposed that tfuth in these'matters, insofar as
it isvavaiksle at all viq available through disclp]lnes of one sort or
another. A c¢iscipline 1is something that Pas to he learned. It is not-
‘natural in tFe sense that it does not come without arttal effort. An arc,
liberal or othnrwise is a production of th; human qp[r[t and will thete:ore
always have ~something of a contrivénce about it. 1t is therefore alwa}s
asnorlatod with man and civilization. Evea if one sh;uld decide that
civiltzationlis‘precisely the thing thaf leads'away from truth, {1t &ould
réquire a skillful effort, i.e., a discipline, to know this and to know
how to divest oneself of the "rubbish" of civilization; Or eveﬁ if
experience, mundane or transcendental, is the key to spiritual enlight-
enment,v&iscipline'will be needed to prepare fér the expériénce or to
understand it once it has happened. This ray be a sad fact, but 1t seems

nevertheless true. If it ig not, then there is no reason for schools of

liberal educaticn.

A liberal art is primarily a means not an end. It is more a habit
ot mode of thinking, imagining, or hearing than what  is thought, heard or

imagined. Thie reflects the fact that liopran education does not teach us
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all there is to know abouf the human spi;;t but is essentially a propaideutic.
It teaches us how to think, imagine, etc., and tfies‘to inclucaté the dis-~
‘ciﬁiinés of thinking and imagining that lead to truth and root out those

that lead away.

For this reason the 115eral arts are quite fundamﬂntal and very
contrdversial Methods and means stard at the logical foundation of all
human understanding, so that quite literally everything is at stake whén we
get around to talking about what the liberal»arts are. It 1is easy to seé
the depth of the problem in a cultural context. Fof primitive man ritual-
istic action is a liberal art for it was a discipline whereby he came to
know the religious and cosmological traths that determinaihis life. Inv
India the various disciplines (yogas) outlined in Hindu religious-philo~
sophical thinking were the liberal arts. For Plato the essential liberal
art was learning to see the real as an embodiment of the ideal, and this
involved such thlngs as literature and mathematice. In the Middle Ages
there were seven liberal arts which consisted of the disciplines of common
speech (grammar, logic, and rhetoric) and those of number (arithmetic,
geometry, astronomy and music). In the West generally, as our conéeption
of rationality changed so did our conception of the liberal arts.

In philosophical terms the questions posed by the definition of
the liberal arts are epistemological and methodological In character and
hence are the most far-ranging and all pervasive questions we can ask.

On the other hand, we cannot tackle thé éuestion of ‘how we know apart from
a determination of what we know, so that the discussion of the liberal arts

1
leads directly to an evaluation of the coremporary state of knowledge.
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Sd also do the concefﬂs of the humahFSpirJt lead to the'broad

- spectrum of the totality of knowledge. Because they are sd'fundamental,
none of the concerﬁs of spifit’are answgred apart from ﬁhe otheré or
apar; frvﬁ the current state of the rest f khowledge. What goes on in
psychology departments determineq to a Jarge measure what we think man is, -
and what gces on there is very much -influenced Hy what goes on 1n dep&rt-
ments of biology, chemistry and physics., Questions-about God are not

- answered ‘apart from a conception of nature, and we cannot talk about
politics ani morals without some conception of what man 13.: Answers to
these questtons must be rooted in ap overall picture of the way things
arlé_. and it is what we call knowledge that giv_es‘us these pictures.

Thes¢: three elements, the conception of the human spirit, the
disciplines of knowledge, and the gereral state df knowlédge , are'interﬁ~
- ally bound up with each other in an organic, mutually dependent manner.,
Changes in the state of knowledge effect correaponding changes in the way
the disciplines are conceived that lead.to knowledge and entail changea in
the answers to the questions of the human spirit, and vice-versa. This
does not hold for all éhanges of course. Not every bit of research
alters our fundamental outlook. The mutual relations between the disciplines,
the state pf knowledge, and the conception of the human spirit are much
looser and slow moving than this._ It is only major or revolutionary changes
in one or the nther that significantly alter the rest. The periods between
the revolutioas rorrespond to historical and cultural epochs wherein great
numbers of people share common answers to the questions of the human spirit

and agree gencrally on a conception of knowledge and the disciplines that



lead to 1t. 1t i1g always possible for an - Individual with an encycloé‘
pedic mind tc construct a world of his own, and this one may be better
‘than any that have come to be embodxed in cultures, but the conceptions
of man, the disciplines of knowing,'and knovledge itself around which |
large numbers ot people can gather will alwzys rorrespond to a general
cultural millieu  Questions about liberal e¢ducation will then always be

bound’ﬁp with the state of culture generally,

ﬁiscussion;of liberal education often begin by asking what the
liberalfarts ére‘for our age. The questiOﬁAimb]iea that the solution
to the problems of liberal education lies in an awalysis of the state of
knowiedgw as It is right now, the explication of the disciplines of thought
that lead to this knowledge, and the emtodiment of those disciplinesbin a
program direc:zed towards the questions cf human spirituality. A school
construrred an.such>a basis could not be’aalled a bad school, or at least
it would probably not have the usual fauits of our schools. But whether or .
not it would anawer the curreht “rilsis in the schools 15 unclear. It 1s a
fundamentally historicist approach to the questions of liberal education.
The state of knowledge anﬂ current concept:ons of human spirituality are
not questioned. They are accepted because tcey are "ours" and the latest

thing .we have to cffer, and, of course, the implication is that they are

therefore the besr .
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use'their.classrooms to preach their gospels, reenforcing thereby the
student’e~feelings. They.are likely to be popular ﬁeachers and unhappy
,mengbfeeling they must continually fight their professione if they ere_
to accomplish what seems to them significant. |
Though 1t cannot be prOVed this is a plausible plcture. It is
basically the situation at most colleges right now, and what is indicaced
_1s that the answer to the problems of liberal education does not iie‘in‘
thie,sort of updating or sbphieficdtion of the usual c011Ege'curricuium.
-u'The two are basically the same; 80 that insofarjas theiquestibh of aliena~
tion goes'deeper than mere "updatiﬂgsh of the cu;ricuium the idea of a
contemporary version of the liberal arts does not meet it at all. In fact,
it aggravates the situation, for the root cause of the current aliena~
tion is precisely the state of kﬁowledge embodied in the updated curric-
uluh with its consequent pictureiof man. It is thebuﬁdgted liberal arﬁs‘
themselves that are atliseue.' They are what are being judged and found
v inadequate by students and faculty alike on our campuses evefywhere. They
are the problem, rot the solution.

" The digCiplines and methods that lead to knowiedge aﬁd dnderstaﬂd~
ing, that is, the liberal arts, that knowledge itself, end’a conception
of man or human spirituality'tend all to cdmebtogether in a more or less
coherent world-view that usually_embodies a culture. But it will come es
no surprise to declare that.our culture is in fact on trial, Oer conception
of knowledge has led us to a picture of the human spirit that everywhere

within our culture people are declaring they refuse to live with will

not accept, and are fleeing in any and every way theyfcan, Our art.



;ture. Finslly, in philosophy he would be inttoduced to the techniques‘-
fof linguistio analysis and would be taught Lhe powers snd limitations of
freason as found therein. In addition to ali this, he will of course get
;some training for a patticular profession. | . | |
| Our graduate would be a thorOughly modern man, and insofar as the»
;sohoolrhas been able to influence him he will he happily acolimatized to
;60: cdnremporary:CUlturea He will be a practitioner'ofrits libetsl arta
and a believet in its conception of man. Happily he will leave the field
-of commencemont either to join his fellow citizens ln productive 1abor or.
‘to goson,to gtaduate school eager to beoome s_collesgue - 1in the invincible-
advance of knowledge. : | |
B Except perhaps for students of the sciencss v know thst this rosy’?
foictqre is;pure fiction. The others are likely to. become indifferent to
Etheir studiesx They are likely to condemn them as irrelevant, not just to.
tpressing sqcial needs but to themselves personally.- They ate likely to :
:feel alienated as if strangers living in a foreign culture not quite to
their taste, and no amount of intensified student-faculty relationships or
other such gimmicks will cure this. Some of them will seek answers to the
ouestions that mean the most to them outside the school, either through '
~ drugs, infatuationa Qith exotic religiohs, taditsl political‘activiam,‘or'
| group therapy of one‘kind or another. Those not so’radically’inclined will
leave the séhool feeiing‘indifferent, uncomfortahlé,’and father lost.' |
Nor will the faculty fall in line quiLe 50 happily. Most will

accept the school's basic ideas, but here and there will be found those |

faculty-memhers who share the students alienation and in one way or another



Lt-would not be difiicult to outline such a program. With some

differences this has in fact been done by Dan1el Bell in The Reform ng

:;of General qucarion and will soon be embodied in reality if the program

— ......_-._~....._._.

The essence of the idea is to concentrate on teaching the most’ current
‘technxques and methods of discovery in ?he various fLelds rather than

on the mags f theory and information based cn that 'eseatah This is deﬁe
tor the rezson that the . theozy and 1nturmat10n ot the Eields are rapidly
’outdated tut rhe basic methods persisc. But theseimethods in fact are
the libeza] arts ot contemporary culture, They are the disciplines of

mind .by which we think ‘the truth is known. Put inna context wherein the
basic questions of human concern are digcussed this program is quite‘
properly called a enntempo;ary version of the Jiberal arts. ‘

After tcur years in such a school the 9tudent posseases at 1east
some knowledge ot the basic ways in which knowledge or understanding is
gained in ali the fields of human endeavsr. 0p physics and the "hard"
sciences he weuld at least know about turrent conceptions of hypothesls:
and confirmition, predi-tion and explanatlon, aﬁd the other fundamental
,methodqlcgical concepts of the sciences that determine.our rulture's
'1undamental ocurliook tcwards nature, Simklnrly in the social sciences ;he
latest methods and assumptions employed by thoge attempting to turn the
study of man inre sqmething as solid" as the hard sciences would be pre-
sented as the prinaiples-cn be learned. 'Invthe a?rs and literature :hé
student WUuld be taught to appre 1ate the ‘wiqtings and turnings of modetn

art and would appropriate rhe p1cture wf man tound in contemporary litera-



literature and some of our philosophy, as a result of the state of know-
ledge in the other disciplines, have come to seé man as a lonely creature,
jalienated from God nature, fellow man, and self, struggling desperately
_to make something out of nothing in order to find solace. This theme hae‘
in fact become platitudinous 80 pervasive 1s its influencn Yet, in all
the activities of the student radicals, drop-outs, and rebels of one sort
»'or another, we find the attempt to escape precisely this picture. In
'oolitics we find the intense yearning for community and it is now being
‘realized that this entails the abolition of the liberal's plurality of
atomic individuals. This is a rejection of the isolation (autonomy)-of the
individual, the liberal ideal, which was in turn based on the sdppoéed in-
ability of the human mind to reach valid conclusions in matters of morals,
politics and aﬂsthetics, a gtate of mind clearly influenced by the rise
of science and its conception of knowledge. In the fashionable encounter
group we find another attempt to overcome the alieuation of man from man.
In drugs there lies an entire conception of reality and hence a new way
of looking at nature and the ohysical &orld, while the interest in oriental
religions is self—explanatory.l

All of these items, and many more less dramatic ones, must be seen
as reactions to and rejections of contemporary cUlture, itsvconception of
knowledge, the disciplines that lead to knowledge, and its answers to the
questions of human spirituality. This is not to say they are valid re-
actions or even well—understood, but the depth of the:problem to which they

point must be realized. It is the entire world view of contemporary culture,
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from physics tc philosophy to painting that is at issue, though this is

not always quite realized even by the rebels.,

| Onr culture is, if anything,_scientific,vand the crowning glory of
our science is physical science. Physics is quite simﬁlyvthe study of
naturevin its most fundanental'aspects and it is as old aé‘mdn's desire to
comprehend himself for the fact that men exist in and as a part of nature
(the world) makes an understanding of nature esgentjal to an understanding
of man. The way man thinks of himself will thus affect the way he thinks
of natnre -and conversely his conception of nature will affect his conception
ofﬁhinseif.v'In the pre-modern era, this connection was more apparent and
- more immediately felt, as can be easily seen in a study of mythology or
Greek and Indian science. -~ But the revolution in thinking which made
modern physics poesible and determined the course of the entire modern age

consisted precisely in the attempt to divorce nature from the realm of

spiritual concern. Descartes' res extensa_and reSvgggiganSvexpress

the new way of looking at the world as succintly and clearly as. possible.
Mind, spirit and thought are one thing, nature another, the point of con-
tact between them obscure and barely intelligib]e. There are the worid as
-1t 1s in itself und the world as it is lived in by men. . The‘questifor cerf
- tainty leads to the conception of the former;as mere extension,\something
'to which only the category of quantity aopliee, the otherAcategories of
human thought, value, purpose, and "meaning," choming mere "anthropomor—

phisms." The philosophical groundwork for mathematical physics and em-
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pirical methodology is laid, at the cost of the exile of man from his
world. The world is no longer explicable to the concerns of spirit.

Given this change in man's thinking about nature, the.steps
through Newton's discoveries to the new physics of our own time are minor.
Nor has the new physics, as 13 sometimes jatimated, altered this funda-
mental perspective. If anything, it has deepened the gulf between things
spiritual and things natural. ITrue, the universe is no 1onger conceived
-as mechanistically as it'was, but in the process physlcs became a sort of |
sublime metorology wherein fruitfulness of predictions becomes the supreme
test of truth, allowing the most bizarre and unintelligible statements,
especially tn mathematics, to receive empirical'"confirmation." All of
this serves only to divorce nature still.furthéf from primary human
consciousness and concern.

'Pursuing this contae of éctlon, physics has won for itself'a
general estcem unparalleled in the history of man' .8 attempts to know,
aided to no small measure by the technology attendant upon its theoriz-
ing. 1t is hard to bear in mind that contemporary physics is but one
attempt to understand nature, but one version of a science of nature. Ae
the word "science," which originally meant simply "knowledge,' has come -to
mean those particular methods and types of theories found in contemporary
science, so has 'physics" (as we currently conceive it) become synonomous;
with the study of nature generally. The possibility of alternative con-
ceptions of nature that can lay claim to "objectivity" seems so remote

that one is embarrassed even to consider them But of still more consequence

than the particular theories of physics has been the adoption of its methode
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andvepistemology in one way or another by virtually every field of inquiry.
‘ Descaries original vision called for the reduction of biological |
d;phenomena to physical phenomena and recent deve10pments in our own. time
'Aseem to indicste that biology will concentrate its energies in this direc-
~‘tion. Biology will apparently become a branch of chemistry, with“chemistryﬁ
a branch o physics. | | | L
‘ The social sciences are young, so we are told,.and hence cannot
:7be expected 18 yet to. have the sophistication of the "hard" sciences, But
éfin the same . oreath we are assured that they wi]l eventually triumph Hbﬁ?io
goBy emulating as closely as possible the methods of physics.~ If sOCiel |
m-phenomena are not as predictable as physical we 9ha11 use etetistics and’ have
-;our mathematics anyway. The opinion poll provides a way of dealing with
_ concepts. too subtle to be' treated directly by scientific methods -and we.
%shall certainly keep the soaial sciences asg value free and properly em—
rpirical as possible Questions of the proper purposes and means of society
are not to be dealt with, or if they iust be, then relegate them to freshman
courses in "theory" or philosophy. |
Psychology may be in the most chaotic state of all the sciences
with myriads of competing methods and basic outlooks But here, too, one
suspects that the model of physics will eventually prove victorious As a
result; pyschic phenomena will be reduced to complex concatinations of |
behavior patterns or biochemical phenomena, and, no doubt, a technology
of the human soul will be produced
Nor is the effect of the success of physics limited to the sciences .

’ Much is made of "the two cultures' and we are led to ~suppose that thef



sclences and the human)ties have two radihally difterent ways of viewing
the world. Yet, it seems that the hamanlties have really defined them-
selves in terms promulgated by the scientists and are essentially re-
actions tc science rather than ent1LLes. |

There is the pervasive opinion that the humanitles are concerned .
more:- with emotions, feelings, intuitions, etc., rather than the cold
rationality of the sciences. This abyssmal:distinct{on is, of course,
merely another aspect of thevCar;esian dualism which was 1nst1tuted, we‘i
~recall, fot the‘sake of science, not feeiing, Feeling and 30 on were the
bones Descirtes threw ro everything be wag net nilling to cail knowledge,

and in ouf-time the arts and humanitiesAhave‘eégeriy grabbed for them.
This represents nothing buﬁ a capitulation ot the truly knowable to science
‘based on the’misidentitication of ratibnality and scientific method, a
1m151dentification promuigated by scienee;ﬂvphiloaophical apologists.

By and large, literature and the arts have accepted'the basic view
of rhe world promslgated byvthéfscienﬁes and instead of offering us alter-~
native worlds have been content merely fo»depiet the impect of_the.scientific
world view on the human soul, a theme which, as wasiseid, has now become"
nlatitudinoue~ Or art has itself become a kind of teehnology9 reveling in
bare teehnique forgetting that art is integra*ly related to man's spiritual
peeds. Here and rhere it must be said the arts have made some attempt |
“to offer news modes of understanding, LUt accepting 9c1ence 8 opinion of -
their proper methods this has been dore through the celebration of subject—‘
ivity, neurssis, hallucination‘or the "creative process." By and large, our

art 1s an act of despair over a lost spiritual vision, struggling occasionally .



L

for a way out~hut beingldefeated by its very conception of'honftoeheginr
Philosophy, the once place at least where one might find slter~ :

natives, reflects the general situation witn dismaying precision. Meta—
»physics or the construction of speculative visions of man and the world,has
"all but disappeared, practiced here and there only by a few older men who }
;:are regarded by the profession as ‘charming antiques at best or hideous -

| anachronisms at worst. Of the two dominant schools in the West today, S
éeanalytic philosophy pays homage to science. by reducing itself to a branch
i~of mathematics, 1inguistics, or lexicOgraphy, while existentialism joins
?;art in disparaging the intellect preferring the ekotic the spontaneous ‘t
{for the mute. Religion where 1t still exists 1n the universities, instead'
é'of offering alternative understandings, seems to be’ all too anxious to - -
‘;}eecularize itself in the name of progress..

Only in the areas of history and comparative culture is there to ‘be
vfound“a serious consideration of alternative vLsions, and even there 1t 1s

infrequent and ineffective In the history of ideas generally and in the
-historical scholarship of the various disciplines (literature, art, reli-
:,gion, philosophy, and science) are found occasionally, men imaginatively
attempting to understand alternative conceptions of man and the world and
possibly even to defend them. But ‘this scholarship is too often merely
' historical and 1acks the freshness and directneas of original thinking.
It tends too much towards historical sentimentality, and is too often

'carried on without an adequate understanding of the Contemporary world.
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“In general then the universities present a picture of the world
determined easentially by the physical sciences and their methods.f In,
'all of the sciences men. are eagerly working to apply those methods to
their own vubject matters, so that the projected poiut of ideal achievement
would be the unification of all phenomena under the banner of the physical
sciences, I3 complete system totally indifferent to the concerns of the
1human spirit yet determining our conception of sptrit.‘ Philosophy and
the arts of fer no way out but only record this trend with ever increaslng .
precision, or, when they do offer an alternative do so at the price of
public truth, celebrating the private and personal. Between the cold
eirrelevency of the sciences and the hot irrelevancy of art the concetns of
:'spirit are forgotten either its questions declared meaninglesa and "odd "
‘or 1ts questions declared healthy but their anqwera unavailable. The price
-~ for all thia is what we have come to call alienation, both personal and

political and also metaphysical.

The liberal arts, and indeed our colture generally, are in difficult
etraits, endrthe cause of the problem is precisely our conceptioo of the‘
liberel arts aod the world view they lead to. But tolrecOgnize the problem
ia not to hiave a solution, and this is the predicament most people sharing
these views find themselves in. The sheer enormity and'depth of the problem
is itself debilitating, but'eVen without that it WOuld remain true that By _

and large wevhave little or no idea of where or how to begiﬁ salving it. :
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1In education this hes the cOnéequence»phat we are celled upon to say what
the liberal arts are for e culture or world view tHan does not yet.exist.
'io:solve the eoncetional diiemms. we' would have to saf‘what the oiscipliness‘
are that lead to truth before‘knobing'the truths to whiehi:hey ane sUpposedf
to lead, an impossible task; Is logic the key'disoipline and if so which
of the myriads of 1ogics shall we choose, each with its own. metaphysical
' snd epistemol:gical presuppositions? Or is it poetic imagination that needs
,.to be emphasized? Should we introduce meditation as a new (for the West)
liberal art, or perhaps the Zen art of flower arrangement which 1is supposed
to be.a discipline that leads to enlightenment7 Aré math and science with
- ‘their host of disciplines simply the,enemy,to bé}f]ﬁ o:conqnered,vor can
' they be "humanized" and become a pertoof a richér uneerstanding of the
world? Obviously, one does not answer such questions without having a good:
idea of where the choice will lead ,and so we do not know how to. answer them.
. From this point of view liberal education does not seem possible,
On the other hand, neither can the schools do-nothing, for ﬁhe
students, who are much more aware of this problem than the faculty, will
bnot let them. Lost in the minutae of professionalism, faculty members
tend to forget the original impulses that led them to become professional-‘
ttuthéseekeps, or, if they do rememben; are rénobant to taikiabout tnese
Ehings professionally; Sometimes fhey simply aHOptoehe'eetitude,thaf>the
oUestions of human spirituality might.just as well go'nnaskeo. This is
just another symptom of the'c0nditionlof knowleoge in our cul;nne,,end feens
vforces in the student the feeling that the unine:sities are irrelevant;.;

Meanwhile, the students go where they can find something‘that meets!their“

~17-



needs, to local gurus, soapbox politices or itinerant healers of hurt souls.
Their need will be met, one way or another, intelligently or unintelligently,
calmly or angrily. It would be far tetter if the schools themselves met
the challenge,and.undertook the painful job of self—criticism at the most
fundemental level. N | R |

, But it is D mean task to define'a curriculum that embodies tﬁev
disciplines that lead to truth when one does not kﬁoﬁ the truths to'which>
the discipiines.ate ,supnosedito lead. How can avecﬁpol take,es'is,subjett
‘smatter knowladge which does not yet exist? Theré night be many ways o§
regponding to this paradox, but one thing seems ciear =~ guch a scheol'
would have to fundamentélly'alter the usualfstudent‘teacher_felationship.
The teecherlconld not be sinply the one who-kneﬁs'andvthe student the one
who receives., The teacher nere would quite'literally not know, but would be;v‘
presumably, one seeking the kind of discipline and knowledge we have been
'talking about. Consequently, the student must joxn the teachet in this re-;
seerch eitber es critic or co-worker, but at any rate could not remain a
‘receptaclé for the other's knowledge. Inﬁothet words, it.seems thet a
school attemnting'to meet this challenge would have to be not an institution
wherein kncwledge is passed on but one wherein it is sought - a research
institute, if that phrase has not too Cartesian an o&ertone. ‘Bethvstddente
and faculty would have to view themselves as Pssentially involved finding
knowledge rather than transmitting or receiving it. They would be, in
effect, junior and senior researchers. Thls, of course, does not mean the
distinction entirely breaks down. t'I‘here would still be no subetitute’for

the faculty member's experience, even if often it is more hindrance than
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'help, and tnis entails considerable difference in role: But essentially
the relationship would have to- be altered in a wey that is potentially
.quite excitlng.

But glven this, what -One still needs is a prOgram of some sort which
would embody and give substance to the idea of seeking a new and better
conception of man and the world ' The prob]em of course is that discovery
annnot be programmeﬂ and you can t have a clasq on a book that hasn't been
'written It would usually be an individual alone who would undertake a o
task such as fhis, and it is indeed difficult to imagine an entire community
undertakiﬁg such a=project together, Yet, if the mater were left entirely
toxindividuals all one would have to call a college is a collection of
exotic courses. L

| 'The eituation is not entirely dark, however, As -mentioned before;ih
the areas oi the hietory of ideas and cross cultural studies is found some-
. thing like the sort of thinking that 1is desired. There we find men dis—
coveriné, ekplicating, and sometimes even evaluatingbalternative worlds
of every kind, from those of primitive mythology to Oriental religions and
Greek rationalism. 1f this activity could be made not simply historical
bot problematic and could be put in a context wherein'it served as the »
propaideutic to a non-historical meeting of_the ccntemporaty problems i
it'migh: serve well as the basis for this aort‘of ptoﬁrém. It would have
the tremendous virtues of making plausible the possibility‘of=aeeking alter-
natjve worlds by bringing us face to' face with such worlds as ‘they were

actually livod by men, and it would further serve,toﬁlooeen,up the con-
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strained way of thinking to which students and faculty, whether’rebels»
or conservativzs, have grown accustomed.

There are many ways to structure the program. A course inphysics
might be a year and a half to two years long and mighﬁ study in detail the
ways of looking at material things in five or so radivaliy different cul—
tures. Similarly, there could be courses in dramz, theoJogy, art, or
~mathemat ics that operaced on the same princip]e, and these could dll be so
planned as to fit together into an over-arching unity. Or instead of.chopp~

ing cultures up into fields (which division itself would entail a certain
way of looking at things);, they could be studied‘as wholes wifh say a
semester or so devoted to exploring every aspect of one culture in a con-
centrated'efforz to see how they all hang together in a cenfral conéeption
of man. A sequence of such “courses,".each taking a different culture,
might. Constitut& the basic program. (Each of these possibiliﬁieé has
virtues And defects, the former ensuring that the subject be handled
problematically and in deta1l~ the latter guaraateeing that the particular
areas of study would not be misconceived by gtudylug them out of context )
Language study could not only be easily worked inte such a program but
“would be‘a prime necessit?, for the grammar and semantics of trﬁly foreign
languages of ten nxpress ideas essential to the culture that are translated
into a modern language at the price of much misunderstanding: One would
not study four or fivé languages, but just to learn one fairly weli sig-
nifi;anfly improves dne's abiiity to sympathize with the basic ideas\dfv

foreign cultures and gives ingights into the inherent presuppositiona of

one's own language.
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_Thelthird world also offers a fruitful»grouhdefor‘the generation
.of the needed kind of thinking.’ There one can seehthe clash of the modern
world with aiternative conceptions of man still élive ‘and kicking, whereas
in the West the question has been "settled" and it requires an historical
eftort to recapture ‘the liveliness of the confrontarion.- In fact much of
the cross cultural study indicated aliove could B ‘under the banner of

’chird world culture.

n

‘ The details of this could be worked out without much-difficulty,;
but it would seem that to acoomplish its ends the study of older or foreign‘
world v1ews would have to be combined with a responsible, and hence some--:
? what detailed study of the contemporary state of knowledge ‘as a series of
mutually influencing areas of study. The sciences would. heve to Be given
a prominent rule in recognition of their central iunrtion in modern culture,
: This seems necessary as the only guarantee against the diletantism that ig :
too otten fourd in this sort of thinking, This poses ‘a greater problem o£>
integration, tut it does not appear insurmountable,

By far the most difficult aspect of the program would be the area of
non-historical confronratione with the problems rheﬁselves.' This area cannot
be readily prog‘ammed and the way it was handled would depend almost entirely
on the charact2r of the faéulty. Aside from oxpressing the hope that they
wouldvbe responsibl} tmaginatlve there is little to do but allow them to do
28 they will with a minimum of interterence. They would offer courses in
areas that they are thinklng about and students 1nrerested in that area
would study with them. They might also give lectures to the whole community

on these matters, and this would serve tha purposes of cross-fertilization,
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. since by the netureeofvthe’basic:ideé everyone'wbﬁld'be interéstéd‘in
i-everyone else's thinking. Studeﬁes elso mightjgive'sqcﬁ lectufes.aﬁdla  ‘
.:senior project along these lines might be required |
Here then is a. sketch a mere outline, of what one program might be
like‘which was a response to the interpre;ation of the educational crisis
piesented;here,v There are no’doubt others which may be better or wofse.i
But the important thingbhere‘is'not the victtues or fauwlts of this pafticulet
sketeh of a program. This'has not been a rationale for:apregram, but aﬂ '
aetemptfﬁo explicate tHevdepth of the educational dilemma~with a possible
éolution attached for pufposes of clarification. One could make ; schal_,
out qf'tﬁis sketch, of course, but that ie-not.the primary point; 1f we
eduld only realize tﬁe true seriéesness’of-fhé fetment in edueation and its
commentary an our culture, then we could begin to make progress in the
aree{of eduzational experimentetion. Gimmicks or safe rehaahes of the sa@e

stuff are no answer when the question is knowledge 1tself.
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